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University of North Carolina at Chapel Hill 

School of Information and Library Science  

 

INLS 890: Archivists,  

Archives, and Society: 
Spring 2012 Syllabus1 

 

Course Sakai website: https://sakai.unc.edu/ 

I)  Basic Course and Instructor Information 
 

A) Course Information: 

Meeting time: Tuesdays and Thursdays, 9:30-10:45 a.m. 

Meeting location: Manning Hall 304 

Course credits: 3 

Course prerequisites:  

1) Master’s or doctoral student status 

2) INLS 556: Introduction to Archives and Records Management 

 

B) Instructor Information: 

Instructor name: Alex H. Poole 

Instructor position: PhD student 

Instructor office: Manning Hall 

Instructor office hours: Mondays, 9 a.m. to 12 noon and by appointment  

Instructor telephone (cell):  

Instructor email: ahpoole@email.unc.edu 

II) Course Description 
 

UCLA iSchool Professor Anne Gilliland recently (2011) argued, “responsible and 

accountable archival activism must be based around reliable and sufficient supporting 

evidence and appropriate technical and methodological expertise; broad critical 

consciousness; cultural awareness and sensitivity to the needs and rights of the 

individuals involved; and…strong self-reflection and public disclosure of the personal 

motivations behind one’s actions.” An elective course influenced by such ambitions for 

the profession, INLS 890-000 grapples with the variegated and holistic relationships 

among archivists, archives, and society.  

 

                                                 
1 This syllabus is fundamentally indebted to the following instructors: Randall Jimerson of Western Washington 

University, Anne Gilliland of the University of California-Los Angeles, and Cal Lee, Helen Tibbo, and Matt Turi of 

the University of North Carolina-Chapel Hill. 

https://sakai.unc.edu/
mailto:ahpoole@email.unc.edu
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Predicated on interdisciplinarity, the course recognizes and interrogates the agency of 

archivists and archives. As Joan Schwartz and Terry Cook (2002) underscore, “Archives 

are social constructs.” More specifically, the course pivots on interrelated topics such as 

professional life, development, responsibility, and reflexivity; professional ethics in 

theory and in practice; social (from the “bottom up”) history, social memory, and social 

identity; agency, power, neutrality, and objectivity; social justice (and thus cultural 

sensitivity, pluralism, inclusivity, and diversity); accountability and transparency; 

archivists’ and archives’ public image; and outreach efforts, especially those that focus 

on local communities. Your field service will supplement and enrich your understanding 

of each of these themes. 

 

This course combines lecture, discussion, problem solving, and field service; in other 

words, it is profoundly hybrid. It requires participants to conduct independent research 

and writing. It requires considerable critical reading and active class participation. It will 

benefit any aspiring archives and records management professional; indeed, it will benefit 

any person planning a career in an information-related profession. In this context, I am 

here to help you develop intellectually in any way that I can. 

III. Course Objectives 
 

A. Understand the larger social contexts in which archivists and archives are enmeshed.  

B. Grapple with ethical issues central to the profession and the ways in which the 

purported neutrality/objectivity of archivists and archives has been challenged. 

C. Understand the longstanding relationship among archivists, archives, historians, and 

historiography. 

D. Probe the relationship between social history and social memory and these two 

constructs’ relationship to notions of identity. 

E. Become aware of how archivists and archives shape social memory through what is 

preserved—and what is not. 

F. Be familiar with the power that inheres in an archivist’s prosaic duties and the ways in 

which that power can be exercised, especially in ensuring the accountability of 

political and other institutions to the public.  

G. Become conversant in how elements of the public see archivists and archives and 

discern the relationships archivists nurture among themselves, their holdings, and the 

general public. 

H. Understand how best to leverage professional status in outreach activities. 

I. Gain experience working in a grassroots community archival setting and understand 

firsthand how such work relates to issues concerning rights, responsibilities, identity, 

and memory. 

IV. Course Readings 
 

The required text for the course is available for purchase from the UNC Student Stores in 

the Daniels Building (two buildings south of Manning). It is also available directly from 

SAA and there is a significant discount for SAA members—a good reason to become a 

member!  
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Randall Jimerson (ed.), American Archival Studies: Readings in Theory and Practice 

(Chicago: Society of American Archivists, 2000). 

 

In addition, we will be reading numerous journal articles and book chapters. These are 

available through the UNC Library electronic journals or through Sakai resources. Unless 

specifically noted, the schedule provides links to these readings. Finally, URLs will be 

given should a resource be available online. 

 

Copies of the following books are available from the SILS Library on the first floor of 

Manning Hall (behind the SILS Library help desk). Some of these books may be 

particularly helpful for your final paper (hyperlink to assignment) 

 Bastian, Jeannette, Owning Memory: How a Caribbean Community Lost Its 

Archives and Found Its History (Westport, CT: Libraries Unlimited, 2003). 

 Blouin, Francis X., and William G. Rosenberg (eds.), Archives, Documentation, 

and Institutions of Social Memory (Ann Arbor: University Press, 2006). 

 Cox, Richard, Archival Anxiety and the Vocational Calling (Duluth, MN: Litwin 

Books, 2011) 

 Cox, Richard J. and David A. Wallace, eds., Archives and the Public Good: 

Accountability and Records in Modern Society. Westport, Connecticut: Quorum, 

2002. 

 Derrida, Jacques, Archive Fever (Chicago: University Press, 1996). 

 Hackman, Larry J. (ed.), Many Happy Returns: Advocacy and the Development of 

Archives (Chicago: Society of American Archivists, 2011). 

 Harris, Verne, Archives and Justice: A South African Perspective (Chicago: 

Society of American Archivists, 2007). 

 Jimerson, Randall C. Archives Power: Memory, Accountability and Social 

Justice. Chicago, IL: Society of American Archivists, 2009. 

 Levy, Sidney J., and Albert G. Robles, The Image of Archivists: Resource 

Allocators’ Perceptions (Chicago: Society of American Archivists, 1984). 

 Yates, JoAnne. Control through Communication. Baltimore: Johns Hopkins 

University Press, 1989. 

 

You may find these major journals helpful, especially for browsing: 

 American Archivist: http://www.archivists.org/periodicals/aa.asp and 

http://webcat.lib.unc.edu/record=b1288175 

 Archival Issues: http://www.midwestarchives.org/archivalissues.asp and 

http://webcat.lib.unc.edu/record=b2495979 

 Archival Science: http://webcat.lib.unc.edu/record=b3933397 

 Archivaria: http://journals.sfu.ca/archivar/index.php/archivaria/issue/archive 

 Archives and Manuscripts: http://www.archivists.org.au/directory/80 and 

http://webcat.lib.unc.edu/record=b1288802 

 

The following indexes may prove useful for controlled searching as well as browsing: 

 Library & Information Science Abstracts 

(http://search.lib.unc.edu/search?R=UNCb1385989)  

http://ils.unc.edu/courses/2011_fall/inls556_002/556-assignments.html#final
http://search.lib.unc.edu/search?R=UNCb1385989
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 Library Literature and Information Science 

(http://search.lib.unc.edu/search?R=UNCb5675376)  

 

Finally, I highly recommend consulting the following style and usage guides:  

 The Chicago Manual of Style (2010 edition) is available at SILS Library in the 

Reference section (Z253 .U69).  

 Strunk and White’s Elements of Style (2009 edition) is available in the Reference 

section of House Undergraduate Library (PE1408 .S772 2009 c. 2).  

V. Course Assignments 
 

Good writing is imperative in this as in all SILS courses. More important, good writers 

are made, not born—hence the tendency of many to call writing a “craft.” As such, 

consider consulting the UNC Writing Center (hyperlink) to hone your skills. Be advised, 

however, that the Writing Center does not perform free copyediting services! 

 

Notwithstanding class participation and your field service, please submit each written 

assignment through the course Sakai site by the BEGINNING of the class on which it is 

due. 

 

Unless discussed with me beforehand, late assignments will be penalized a third of a 

grade for each day they are late, e.g. a P would be reduced to a P-. 

 

Special Needs and Students with Disabilities: If you need an accommodation for a 

disability or have any other special need, please make an appointment to discuss this with 

me early in the semester. My office hours and contact information are listed at the 

beginning of this syllabus. 

 

A) Class participation (ongoing): 20% of final grade 
Attendance is mandatory. Please arrive punctually to class and please be prepared to be 

an active and respectful participant during each class meeting. This depends not only on 

completing each reading before each class (readings are listed in alphabetical order on the 

syllabus), but also on grappling with its most important themes and raising pertinent 

questions. Do not hesitate to speak out positively if in disagreement with instructor or 

peers or guest speakers; this course pivots around discussion, not lecture. 

 

You are welcome to bring a computer to class to assist in the learning process. It should 

be used for taking notes, for supplementing lectures, for conducting research required for 

class activities, and for other specific classroom tasks. In short, please use your laptop 

solely for professional behavior. Please avoid any off-task activities such as social 

networking sites; such off-task behavior will be penalized. In this vein, some parts of 

class will be conducted specifically with a “laptop screens down” request. 

 

B) Field service (ongoing): 20% of final grade 
Throughout the semester, each of you will participate in UNC’s Assisting People in 

Planning Learning Experiences in Service (APPLES). APPLES is a student-led, staff-

http://search.lib.unc.edu/search?R=UNCb5675376
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supported program that builds sustainable, service-learning partnerships among students, 

faculty and communities in North Carolina and beyond. By engaging all partners in an 

enriched, community-based curriculum, APPLES’s experiential programs foster socially 

aware and civically involved students. In accordance with APPLES’s guidelines, you will 

contribute three (more if you choose) hours a week for ten weeks. You may choose your 

specific service experience site in consultation with me.  

 

C) Reflective Essay (due Tuesday, January 17): 10% of final grade 
In one of our first readings, Howard Zinn asserted, “the archivist, in subtle ways, tends to 

perpetuate the political and economic status quo simply by going about his ordinary 

business.” Please write a brief paper (up to 5 pages) reflecting upon this assertion not 

only in light of your own personal, educational, and professional experiences, but also in 

light of your larger career aspirations upon graduating from SILS.  

 

D) Ethics Case Study Analysis (due January 31): 15% of final grade 
Ethics are a pivotal issue in the archival profession. Please select ONE case from Karen 

Benedict’s Ethics and the Archival Profession (Chicago: Society of American Archivists, 

2003) and write a brief (5 to 7 page) essay arguing for a specific course of action. Please 

substantiate your argument with appropriate evidence drawn from, for instance, the 

Society of American Archivist’s Code of Ethics and other readings on ethics we have 

done in the course.  

 

E) Final Paper and Presentation (due Tuesday, April 24): 35% of final grade  
i. A one-page summary of your topic and a preliminary bibliography is due February 28 

(not graded). Of course, I am happy to consult with students on possible topics and 

possible sources. 

ii. Write a cogent, critical, research-based essay about some aspect of the course. I 

would like to give you considerable intellectual latitude in your choice of topic. 

Please consult and critically analyze at least twelve sources not included in the course 

readings. Critically discuss the issues and debates surrounding your topic, do not 

merely rehash the assumed wisdom. Please be sure to find and review relevant 

published literature and Internet resources (if appropriate). Given the pace of change 

in the field, focus on the most recent literature, though you may find it advantageous 

to seek earlier material if relevant to your particular topic.   

iii. In this vein, prepare yourself for creative searching: for instance:  

 Exploit electronic indexes (e.g. America: History and Life; Historical Abstracts; 

Library Literature; Library and Information Science Abstracts) 

 Browse in the stacks 

 Consult sources from other disciplines; many of them are well-represented in 

discovery tools available through the UNC library web site (e.g. ACM Digital 

Library; IEEE Explore; EBSCO; JSTOR) or through the Web (e.g. Google 

Scholar; CiteSeer).  

iv. The reader should be able to glean the current state of knowledge about the topic, the 

key issues with which it is concerned, and questions it raises for archives, records 

management, or broader information professions.  

v. Your paper should include the following components: 
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1) Introduction stating the subject of the paper and thesis 

2) Summary of relevant literature 

3) Critical review/analysis of the topic based on the literature 

4) Conclusion summarizing what you have learned and what other research is 

needed 

5) Citation apparatus and bibliography 

vi. Papers will be evaluated on the following criteria: 

1) Appropriateness of the topic 

2) Thoroughness of background research 

3) Clarity of writing 

4) Originality and depth of analysis  

5) Presentation (citations, proofreading, bibliography, etc.). Please check your work 

for spelling, typos and basic grammatical errors. 

 

VI. Grading and Rubrics 
 

A) Overall Grading Policy 
Based on UNC Registrar Policy for graduate-level courses 

(http://registrar.unc.edu/AcademicServices/Grades/ExplanationofGradingSystem/index.htm#

grad), both assignment and semester grades will be H, P, L or F. Few students will obtain an 

“H,” which indicates an exceptionally high level of performance (higher than an “A” in an A-

F systems). The following is a more detailed breakdown used for class assignments: 

 

H: Superior work: complete command of subject, unusual depth, great creativity or 

originality 

P+: Above average performance: solid work somewhat beyond what was required and 

good command of the material 

P: Satisfactory performance that meets course requirements (expected to be the median 

grade of all students in the course) 

P-: Acceptable work in need of improvement 

L: Unacceptable graduate performance: substandard in significant ways 

F: Performance that is seriously deficient and unworthy of graduate credit 

 

I (incomplete): Incomplete grades will not be given for this course unless the instructors 

are notified at least two weeks in advance of the end of the term of serious circumstances 

affecting a student’s ability to complete the course requirements by the assigned dates. If 

an incomplete is granted, all outstanding assignments must be turned into the instructors 

by a date to be determined by the instructors. Please be aware that the UNC Registrar 

converts any Incomplete automatically to a Fail after one year. 

 

B) Grading Rubric for Class Participation  
This rubric sets out the criteria for the evaluation of participation in this course. Active, 

engaged participation is critical for success both in the classroom and in the field. I will 

keep notes on each student throughout the semester. 
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 Strong Needs development Unsatisfactory 

Preparation Arrives with notes, 

observations, and 

questions. 

Sometimes arrives 

unprepared. 

Shows little if any 

indications of having 

prepared for class or 

having read the 

assigned materials.  

Listening Actively supports, 

listens, and engages. 

Shows effort to 

interact but at times 

shows disinterest in 

peer contributions. 

Limited or no 

interaction with peers 

and may exhibit 

disrespect. 

Quality of 

contributions 

Comments are 

relevant and show 

close reading and 

keen insight. 

Participates 

constructively but 

unevenly. Comments 

are at times irrelevant 

or lack depth. 

Never participates or 

participates only when 

prodded and does so 

perfunctorily. Shows 

little interest in 

materials or peer 

contributions. 

Frequency of 

participation  

Participates actively at 

appropriate times. 

Participates 

sometimes but fails 

always to be attentive. 

Rarely participates 

and is not generally 

engaged. 

Impact on seminar  Moves discussion 

forward; class 

members benefit from 

student’s 

contributions and 

group dynamic is 

enhanced.  

Sometimes advances 

discussion but at other 

times seems merely 

filler. Group 

dynamics are 

sometimes better (but 

never worse) as a 

result of student 

participation 

Comments fail to 

advance conversation. 

Group dynamics are 

impaired as a result of 

student’s 

participation. 

 

Students earning an “A” grade overall will be consistently strong in most 

categories, showing improvement throughout the semester. 

Students earning “B” grades overall will be determined by participation that is 

strong in some areas but needs work in others; showing some improvement during 

the semester. 

Students earning grades of “C” and below overall will be weak in most categories, 

showing little/no improvement during the semester. 

 

Note: for each guest speaker and for each field visit, you are expected to bring 

three questions for the guest or the guide. I will collect these questions and draw 

from a hat to determine which ones are posed to the guest. 

 

C) Grading Rubric for Written Work 
 H: Exceptional work. Student demonstrates an outstanding understanding, both   

 theoretical and factual, of the materials both presented in class and assigned out of  

 class. Displays original and creative thought that significantly exceeds    
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 expectations while showing nearly perfect command of English grammar and   

 syntax. Exhibits a publishable and masterful use of sources while working    

 exclusively within an appropriate citation style.  

P+: Outstanding work. Student demonstrates comprehensive knowledge of the course 

materials both presented in class and assigned out of class. Surpasses course expectations 

by not only displaying skillful treatment of the assigned material but also by contributing 

originality to the work. Shows very good command of English grammar and syntax. Uses 

appropriate sources and an appropriate citation style.   

P: Good work. Student demonstrates an average command of the course materials both 

presented in class and assigned out of class. Meets course expectations by revealing 

original ideas and by showing a solid grasp of English grammar and syntax. Uses sources 

with some creativity. Shows a competent understanding of the assigned citation style.  

P-: Marginal work. Student demonstrates an incomplete understanding of the course 

materials both presented in class and assigned out of class. Does not meet course 

expectations by inadequately following the assignment, by showing an insufficient grasp 

of English grammar and syntax, by displaying a lower-than-average approach to source 

work, and misunderstanding the assigned citation style.  

F: Unacceptable work. Student fails to meet expectations by not following the 

assignment, by using sources inappropriately, by misunderstanding the required citation 

format, and by displaying a poor command of English grammar and syntax.  

 

D) Relative Grading Weights for Written Assignments 
1) Analysis and Argumentation (50%)  

Have you followed the assignment? Do you have a clearly presented thesis, and does 

that thesis create a unifying theme for the paper? Have you used appropriate evidence 

to support your claims? Does this evidence actually provide support for your claims? 

Have you identified opposing views and themes and represented them fairly (when 

appropriate)? Do you conclude with a successful demonstration of the value of your 

thesis?  

2) Clarity of Writing (30%)  

Have you carefully proofread your work? Have you used the English language 

correctly? Are the sentences written using proper grammar? Do your word choices 

make your argument clear? Do your paragraphs lead into one another such that the 

reader can follow your argumentation?  

3) Use of Sources and Bibliographic Apparatus (20%)  

Have you performed a sufficient amount of research to write the assignment? Are the 

sources you use from the appropriate professional literature—or, if not, is their 

inclusion justified? Have you cited the literature in places where it is important? Have 

you cited sources unnecessarily? Have you formatted your citations and bibliographic 

entries properly?  

VII. Academic Honesty and Integrity 
 

The grading and academic standards for this course follow the conventions established at 

SILS.  The School's basic academic policies are at 

http://sils.unc.edu/programs/msls/policies.html  

http://sils.unc.edu/programs/msls/policies.html
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The Honor Code, which prohibits giving or receiving unauthorized aid in the completion 

of assignments, is in effect in this class. Please familiarize yourself with the UNC-CH 

Instrument of Student Governance. It is very important that you both attribute your 

sources and avoid excessive use of quotes (see separate handout called "In Your Own 

Words" in the "Resources/Assignments" section of Sakai). Be aware of the University of 

North Carolina policy on plagiarism. Your written work must be original. Ask if you 

have any doubts about what this means. All cases of plagiarism (unattributed quotation or 

paraphrasing) of anyone else's work, whether from someone else's answers to homework 

or from published materials, will be officially reported and dealt with according to UNC 

policies (Instrument of Student Judicial Governance, Section II.B.1. and III.D.2, 

http://instrument.unc.edu/).  

VIII) Schedule 
 

Part 1 (Sessions 1-5): How Do We Define Our Profession and Set Forth Our Ethical 
Responsibilities? 
 

Session 1 (January 10): Introduction and Overview  
 Logistics  

 Objectives and requirements  

 Introduction of the students and instructor  

 

Readings: 

1) Brick, Howard, “Society,” Printed in Stanley Kutler (ed.), Encyclopedia of the United 

States in the Twentieth Century (NY: Scribner’s, 1996), 917-940. 

2) Cook Terry, “What is Past is Prologue: A History of Archival Ideas since 1898 and the 

Future Paradigm Shift,” Archivaria 43 (spring 1997), 17-63. 
3) Paul Edwards, “How to Read a Book”: http://pne.people.si.umich.edu/PDF/howtoread.pdf  

4) Zinn, Howard, “Secrecy, Archives, and the Public Interest,” Midwestern Archivist 2, 

number 2 (1977), 14-27. 

 

Session 2 (January 12): The Profession and Society I 
 

Guest: Benjamin Ivey, President of APPLES (first half of session) 

 

 How has the relationship among archivists, archives, and society changed over time? 

 How would you define the “public interest”? 

 Are you surprised by the results of Cushing’s study? If so, how? 

 

Readings: 

1) Cline, Scott, “’To the Limit of Our Integrity’: Reflections on Archival Being,” American 

Archivist 72 (fall/winter 2009), 331-343. 

2) Cox, Richard J., “The Archival Calling,” in Cox, Archival Anxiety and the Vocational 

Calling (Duluth, MN: Litwin Books, 2011), 1-36. 

http://instrument.unc.edu/
https://sakai.unc.edu/access/content/group/655a25b4-aec4-4516-a942-c3fa76cad2c9/Assignments/In%20Your%20Own%20Words.pdf
https://sakai.unc.edu/access/content/group/655a25b4-aec4-4516-a942-c3fa76cad2c9/Assignments/In%20Your%20Own%20Words.pdf
http://instrument.unc.edu/
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3) Cushing, Amber, “Career Satisfaction of Young Archivists: A Survey of Professional 

Working Archivists, Age 35 and Under,” American Archivist 73 (fall/winter 2010), 600-

625.  

4) Fleckner, John A., “’Dear Mary Jane’: Some Reflections on Being an Archivist,” in 

Jimerson (ed.), American Archival Studies: Readings in Theory and Practice, 21-28. 

 

Session 3 (January 17): The Profession and Society II 
  

 Assignment due: reflective essay 

 

 How have the readings changed or failed to change your preconceptions about the 

profession? 

 What are the most important practical and symbolic aspects of archives? 

 What professional actions promote “integrity,” “reflexivity” and “inclusivity”? 

 

Readings: 

1) Mariz, George, Donna E. McCrea, Larry J. Hackman, Tony Kurtz, and Randall Jimerson, 

“Leadership Skills for Archivists,” American Archivist 74 (spring/summer 2011), 102-

122. 

2) O’Toole, James M., “The Symbolic Significance of Archives,” in Jimerson (ed.), 

American Archival Studies: Readings in Theory and Practice, 47-72. 

3) White, Kelvin L., and Anne Gilliland, “Promoting Reflexivity and Inclusivity in Archival 

Education, Research, and Practice,” Library Quarterly 80, number 3 (2010), 231-248. 

 

Session 4 (January 19): Professional Ethics I 
 What are four primary ways of addressing ethical issues? 

 What are the areas of archival work in which ethics are most important?  

 How can archivists bring together ethical theory and ethical practice in their daily work? 

 

Readings: 

1) Cox, Richard J., “Teaching, Researching, and Preaching Archival Ethics Or, How These 

New Views Came to Be,” Journal of Information Ethics 19, number 1 (spring 2010), 20-

32. 

2) Davidson, Elena, The Ethical Archivist (Chicago: Society of American Archivists, 2010). 

 

Session 5 (January 24): Professional Ethics II 
 How can archivists use ethics to mediate among conflicting community demands? 

 Should the SAA’s Code of Ethics be revised? If so, how? 

 How can an interdisciplinary approach enrich our sense of archival ethics? 

 

Readings: 

1) Dingwall, Glenn, “Trusting Archivists: The Role of Archival Ethics Codes in 

Establishing Public Faith,” American Archivist 67, number 1 (spring-summer 2004), 11-

30. 
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2) Jimerson, Randall, “Ethical Concerns for Archivists,” The Public Historian 28, number 

(winter 2006), 87-92. 

3) Society of American Archivists Core Values Statement and Code of Ethics:  

http://www2.archivists.org/statements/saa-core-values-statement-and-code-of-ethics  

4) Wallace, David, “Locating Agency: Interdisciplinary Perspectives on Professional Ethics 

and Archival Morality,” Journal of Information Ethics 19, number 1 (2010), 172-189. 

 

Session 6 (January 26): NO CLASS 
 

Part 2 (Sessions 7-14): How Do Archivists and Archives Participate in the 
Construction of Social History, Social Memory, and Collective Identity?  
 

Session 7 (January 31): Archives and Social History I 
 

Assignment due: Ethics Case Study Analysis 

 

 What is the “prehistory” of the archival profession? Why might it be important for us 

today? 

 How did the Athenians use archives both practically and symbolically? 

 Judith Panitch concludes, “Far from standing as enduring monuments to the past, 

archives instead appear somewhat fragile, eternally subject to the judgment of the society 

in which they exist.” Do you agree? 

 

Readings:  

1) O’Toole, James, “Herodotus and the Written Record,” Archivaria 33 (winter 1991-1992), 

148-160. 

2) Panitch, Judith, “Liberty, Equality, Posterity?: Some Archival Lessons from the Case of 

the French Revolution,” in Jimerson, American Archival Studies: Readings in Theory and 

Practice, 101-122. 

3) Sickinger, James, Literacy, Documents, and Archives in the Ancient Athenian 

Democracy,” American Archivist 62 (fall 1999), 229-246. 

 

Session 8 (February 2): Archives and Social History II 
 How have the historical roots of American archives affected their subsequent history? 

 What are most salient characteristics of the lengthy relationship between archivists and 

historians? 

 

Readings:  

1) Birdsall, William F., “The Two Sides of the Desk: The Archivist and the Historian, 1909-

1935,” American Archivist (April 1975), 159-173. 

2) Galloway, Patricia, “Archives, Power, and History: Dunbar Rowland and the Beginning 

of the State Archives of Mississippi (1902–1936),” American Archivist 69 

(spring/summer 2006), 79-116. 

http://www2.archivists.org/statements/saa-core-values-statement-and-code-of-ethics
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3) Gilliland-Swetland, Luke J., “The Provenance of a Profession: The Permanence of the 

Public Archives and Historical Manuscripts Traditions in American History,” in 

Jimerson, American Archival Studies: Readings in Theory and Practice, 123-141. 

4) Jimerson, Randall, “Documents and Archives in Early America,” Archivaria 60 (2006), 

235-258. 

 

Session 9 (February 7): Archives and Social History III 
 How do archives affect the way Americans remember their past? 

 What is the relationship between archives and social history? Has this relationship 

changed over time? 

 In what ways has social memory become an important part of historical practice? 

 

Readings:  

1) Bastian, Jeannette, “Flowers for Homestead: A Case Study in Archives and Collective 

Memory,” American Archivist 72 (Spring/Summer 2009), 113-132. 

2) Daniel, Dominique, “Documenting the Immigrant and Ethnic Experience in American 

Archives,” American Archivist 73/1 (Spring/Summer 2010), 82-104. 

3) Nesmith, Tom, “Archives From the Bottom Up: Social History and Archival 

Scholarship,” Archivaria 14 (summer 1982), 5-26. 

 

Session 10 (February 9): Archives and Social Memory I 
 How would you characterize the relationship between social history, social memory, and 

culture? 

 Are Elizabeth Yakel’s “lessons” from the Enola Gay Exhibition persuasive? 

 

Readings:  

1) Foote, Kenneth E., “To Remember and Forget: Archives, Memory, and Culture,” in 

Jimerson, American Archival Studies: Readings in Theory and Practice, 29-46. 

2) Yakel, Elizabeth, “Museums, Management, Media, and Memory: Lessons  from the Enola 

Gay Exhibition,” Libraries and Culture 35, number 2 (Spring 2000), 278-312. 

 

Session 11 (February 14): Archives and Social Memory II 
 How can archivists cope best with the multiplicity, dynamism, and complexity of 

memory?  

 How are memory and power related? 

 What is a “counter-memory”? 

 

1) Ryan, Lorraine, “Memory, Power and Resistance: The Anatomy of a Tripartite 

Relationship,” Memory Studies 4, number 2 (2010), 154-169. 

2) Sutton, John, “Influences on Memory,” Memory Studies 4, number 4 (2011), 355-359. 

 

Session 12 (February 16): Archives and Social Memory III 
 Francis X. Blouin asserts that “Historical memory is larger and more comprehensive than 

traditional notions of history.” Evaluate this assertion. 

 What are the four planes of memory? 



13 

 

 What disciplines are most relevant to archivists in their dealings with social memory? 

 

Readings:  

1) Bearman, David, “Recorded Memory and Cultural Continuity,” in Archival Methods 

(Pittsburgh, PA: Archives and Museum Informatics Technical Reports, Vol. 3, No. 1, 

Spring 1989), 59-67. http://www.archimuse.com/publishing/archival_methods/#ch6 

2) Blouin, Francis X., “Archivists, Mediation, and Constructs of Social Memory,” Archival 

Issues 24, number 2 (1999), 101-112. 

3) Jimerson, Randall, “Archives and Memory,” OCLC Systems & Services 19, number 3 

(2003), 89-95. 

 

Session 13 (February 21): Archives and Social Memory IV 
 What are the advantages and disadvantages of holding a broad conception both of 

professional purpose and of what comprises archival material? 

 Is there more power in meaning than in transactions? 

 

Readings:  

1) Greene, Mark, “The Power of Meaning: The Archival Mission in the Postmodern Age,” 

American Archivist 65, number 1 (spring/summer 2002), 42-55. 

 

Session 14 (February 23): Archives and Social Memory V 
 Margaret Hedstrom notes that, “In probing archival interfaces, what may appear as 

neutral and objective processes are revealed as places where archivists determine what 

constitutes legitimate evidence of the past and shape social memories.” How can 

archivists confront the interpretive nature of their work most appropriately? 

 Evaluate Joan Schwartz and Terry Cook’s argument that “Various postmodern reflections 

in the past two decades have made it manifestly clear that archives—as institutions—

wield power over the administrative, legal, and fiscal accountability of governments, 

corporations, and individuals, and engage in powerful public policy debates around the 

fight to know, freedom of information, protection of privacy, copyright and intellectual 

property, and protocols for electronic commerce.” 

 

Readings:  

1) Hedstrom, Margaret, “Archives, Memory, and Interfaces With the Past,” Archival 

Science 2 (2002), 21-43. 

2) Schwartz, Joan, and Terry Cook, “Archives, Records, and Power: The Making of Modern 

Memory,” Archival Science 2 (2002), 1-19. 

 

Session 15 (February 28): NO CLASS 
 

 Assignment: preliminary final paper proposal and preliminary bibliography due 

 

Part 3 (Sessions 16-22): How Do Archivists and Archives Relate to Social Power, 
Social Justice, and Social Accountability?  
 

http://www.archimuse.com/publishing/archival_methods/#ch6
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Session 16 (March 1): Archivists, Archives, and Power I 

 Anne Gilliland (2011) asks, “where is the line between neutrality and failing to act to 

counter act negative aspects related to the power of the record or the archive?” Where 

would you draw it? What is an “appropriate” level of activism and how should it be 

expressed? 
 Is deconstruction a useful analytical tool in conceiving of the archival mission? 

 Does postmodernism make us rethink the nature of archival power? If so, how? 
 

Readings: 

1) Brothman, Brien, “The Limits of Limits: Derridean Deconstruction and the Archival 

Institution,” Archivaria 36 (autumn 1993), 205-220. 

2) Cook, Terry, “Archival Science and Postmodernism: New Formulations for Old 

Concepts,” Archival Science 1, no. 1 (2001), 3-24. 

3) Cook, Terry, and Joan M. Schwartz, “Archives, Records, and Power: From (Postmodern) 

Theory to (Archival) Performance,” Archival Science 2, no. 3-4 (2002), 171-85. 

 

March 6: NO CLASS (Spring Break) 
 

March 8: NO CLASS (Spring Break) 
 

Session 17 (March 13): Archivists, Archives, and Power II 
 Evaluate Eric Ketelaar’s 2002 statement: “What has been excluded from the record 

determines its meaning as much as what was included.” 

 Should archivists “embrace” their power? If so, how? 

 

Readings: 

1) Jimerson, Randall, “Embracing the Power of Archives,” American Archivist 69 

(spring/summer 2006), 19-32. 

2) Ketelaar, Eric, “Archival Temples, Archival Prisons: Modes of Power and Protection,” 

Archival Science 2 (2002), 221-238. 

3) Ketelaar, Eric, “Tacit Narratives,” Archival Science 1 (2001), 131-141. 

 

Session 18 (March 15): Archivists, Archives, and Social Justice I 
 What are the lessons of the South African experience? 

 Can these lessons be generalized to other contexts (past or current)? If so, how? 

 

Readings: 

1) Harris, Verne, “The Archival Sliver: Power, Memory, and Archives in South Africa,” 

Archival Science 2 (2002), 63-86. 

2) Harris, Verne, “Knowing Right from Wrong: The Archivist and the Protection of 

People’s Rights,” in Harris, Archives and Justice: A South African Perspective (Chicago: 

Society of American Archivists, 2006), 203-13. 
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Session 19 (March 20): Archivists, Archives, and Social Justice II 
 How does the colonial (and post-colonial) experience affect our broader notions of social 

justice? 

 Jimerson writes of “Archives for All.” Who comprises “all”? How can an archivist ensure 

that her work encompasses “all”? 

 Is there a difference between objectivity and neutrality? If so, what? 

 

Readings: 

1) Bastian, Jeannette, Reading Colonial Records Through An Archival Lens: The 

Provenance of Place, Space, and Creation,” Archival Science 6 (2006), 267-284. 

2) Jimerson, Randall C., “Archives for All: Professional Responsibility and Social Justice,” 

American Archivist 70 (Fall/Winter 2007), 252-281. 
3) Wallace, David A., “Historical and Contemporary Justice and the Role of the Archivist,” in 

Arkiv, Demokrati Og Rettferd [Archives, Justice, Democracy] (Oslo, Norway: ABM 

Utvikling, 2006), 14-27. http://www.abm-utvikling.no/publisert/abm-skrift/abm-skrift-

fulltekst/abm-skrift-28-arkiv-demokrati-og-rettferd.html#2-historical-contemporary-justice 

 

Session 20 (March 22): NO CLASS 
 

Session 21 (March 27): Diversity at SILS and Beyond 
 

Guest: Sandra Hughes-Hassell, Chair of the SILS Diversity Committee 

 

Session 22 (March 29): Archivists, Archives, and Accountability 
 What are archivists’ responsibilities in the public—and especially the political—sphere? 

 How can they be most effective carrying them out? 

 

Readings: 

1) Eastwood, Terry, “Archives, Democratic Accountability, and Truth,” in Cheryl Avery 

and Mona Holmlund (eds.), Better Off Forgetting? Essays on Archives, Public Policy, 

and Collective Memory (Toronto: University of Toronto Press, 2010), 143-68. 

2) Ericson, Timothy, “Building Our Own ‘Iron Curtain’: The Emergence of Secrecy in 

American Government,” American Archivist 68 (spring/summer 2005), 18-52. 

 

Session 23 (April 3): NO CLASS 
 

Part 4 (Sessions 24-25): Who Comprises the Primary Archival Publics and 
Communities? 
 

Session 24 (April 5): Archivists, Archives, and the Public Image I 
 Are you surprised by how archivists have been portrayed in fiction? Why or why not? 

 In your pleasure reading (fiction or non-fiction) experiences, how have writers described 

archivists? 

 How important are such depictions? 

http://www.abm-utvikling.no/publisert/abm-skrift/abm-skrift-fulltekst/abm-skrift-28-arkiv-demokrati-og-rettferd.html#2-historical-contemporary-justice
http://www.abm-utvikling.no/publisert/abm-skrift/abm-skrift-fulltekst/abm-skrift-28-arkiv-demokrati-og-rettferd.html#2-historical-contemporary-justice
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 David B. Gracy (1984) described a “first archival revolution.” What have been the major 

effects of this ostensible “revolution”? 

 

Readings: 

1) Gracy, David B., “Archives and Society: The First Archival Revolution,” American 

Archivist 47 (winter 1984), 7-10. 

2) Schmuland, Arlene, “The Archival Image in Fiction: An Analysis and Annotated 

Bibliography,” American Archivist 62 (spring 1999), 24-73. 

 

Session 25 (April 10): Archivists, Archives, and the Public Image II 
 Do you find Max Evans’s argument for “commons-based peer production” persuasive? 

Why or why not? 

 From the vantage point of 2012, do you agree with William Maher’s 1998 assertion, “We 

cannot expect society to suddenly embrace us with praise and financial resources, but in 

the end our self-conviction in what we do and in our key principles will carry us further 

in all our efforts with the public than any resort to retailing the utilitarian or financial 

value of our work”? Why or why not? 

 

Readings: 

1) Evans, Max, “Archives of the People, By the People, For the People,” American Archivist 

70, number 2 (fall/winter, 2007), 387-400. 

2) Maher, William J., “Archives, Archivists, and Society,” American Archivist 61 (fall 

1998), 252-265. 

 

Session 26 (April 12): NO CLASS 
 

Part 5 (Sessions 27-29): In What Types of Outreach Do (and Should) Archivists 
Engage? 
 

Session 27 (April 17): Social Outreach I 
 How can archivists most effectively “win friends and influence people?” 

 David B. Gracy (1989) noted that “The society in which we live and which we serve is 

uncertain of the need for, value of, and use of archives.” Is this still true? If so, to what 

extent? 

 In 1992, John J. Grabowski suggested that “the legitimate recognition of the history of 

so-called minorities may carry benefits in addition to those that come with creating a 

more complete record of the past.” Have the past two decades supported his claim? 

 

Readings: 

1) Ericson, Timothy, “’Preoccupied with Our Own Gardens’: Outreach and Archivists,” 

Archivaria 31 (winter 1990-1991), 114-122. 

2) Grabowski, John J., “Keepers, Users, and Funding: Building an Awareness of Archival 

Value,” in Jimerson, American Archival Studies: Readings in Theory and Practice, 619-

629. 
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3) Gracy, David B., “Archivists, You Are What People Think You Keep,” American 

Archivist 52 (1989), 72-78. 

 

Session 28 (April 19): Social Outreach II 
 What are the best marketing strategies for archivists to employ? 

 Have archivists become what Randall Jimerson in 1989 called “integral parts of the 

information society”? 

 Patricia J. Rettig encourages archivists to involve themselves in subject areas important 

to local constituents. What examples can you think of in the Triangle area? 

 

Readings: 

1) Jimerson, Randall, “Redefining Archival Identity: Meeting User Needs in the Information 

Society,” in Jimerson, American Archival Studies: Readings in Theory and Practice, 607-

617. 

2) Rettig, Patricia J., “An Integrative Approach to Archival Outreach: A Case Study of 

Becoming Part of the Constituents’ Community,” Journal of Archival Organization 5, no. 

3 (2007), 31-46. 

 

Session 29 (April 24): Synthesis and Conclusions  
 

 Assignment Due: Final paper  

 

 We will synthesize our work from this semester.  

 Course evaluations 

 

Readings: 

1) Zinn, Howard, “Secrecy, Archives, and the Public Interest,” Midwestern Archivist 2, 

number 2 (1977), 14-27. 

 

 


